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I. INTRODUCTION

Researchers on international education give 
many definitions of “internationalization”. Inter- 
nationalization of education is seen as an im- 
portant component of educational policy. Am-
ong its obvious advantages are expanding ac- 
cess to higher education, the universalization 

of knowledge, the emergence of international 
quality standards, strengthening the innovative 
nature of higher education, expanding and stren- 
gthening of international cooperation, intensifi-
cation of academic and student mobility.

Internationalization of education in a grow- 
ing number of countries becomes the subject  
of a deliberate policy on the part of the state, fo-
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cused on specific political, social and financial 
problems. At national, sectorial and institutional  
levels is defined as the internationalization pro-
cess of integration of international, intercultural 
or global dimension into the goal, functions  
or methods of delivery of higher education. Thus 
researchers define essential characteristics of the 
internationalization of higher education in the 
modern period. With respect to the driving for- 
ces noted that the strategy and practice of inter- 
nationalization of higher education in individu- 
al countries are affected by not only national po- 
licies, nature or identity, but also by requirements 
and challenges of international or regional global  
organizations. Various factors, especially the pa- 
ce of economic globalization and the spread  
of information and communication technologi-
es, as well as the introduction of market mecha- 
nisms have a growing impact on the internatio-
nalization of higher education in selected coun- 
tries. Today internationalization is driven by eco-
nomic factors and occurs in a more competitive 
environment at the global level.

International student mobility in the world 
has increased dramatically over the last three  
decades, from 0.6 million in 1975 to 4 million  
in 2014. This trend indicates that in the com-
ing years, the growth continues, fueled by glo-
balization processes raw economy and society.  
Forecasts of market research show increase in the 
mobility of students in 2020 to 5.8 million, and 
by 2025 — up to 8 million people. Currently, 
most of the flow is localized in 6 countries: USA, 
UK, Germany, France, Australia, Japan. More 
than half (54%) of all foreign students studying 
in the top four English-speaking countries: USA, 
UK, Australia and Canada. Europe remains the 
region receiving the largest number of foreign 
students. North America takes fewer students 
in absolute terms, but ranks first in the number 
of regional suppliers, including Asian students 
make up almost two thirds (60%). Asia tops the 
list of regions to guide students abroad for high-
er education, and accounts for nearly half (43%)  
of all foreign students in the OECD area. Euro-
pe is in second place (35%), followed by Africa 
(12%), North America (7%), South America 
(3%) and the Asia — Pacific region (1%) in ac-
cordance with OECD statistics.

Each country should develop a strategy for 
the internationalization of higher education stu-
dies starting from its own economic and political  

opportunities, taking into account the size and 
geographic location, history and culture, the qua-
lity and features of its higher education system, 
the role of the language of their country in the 
world, as well as experience work in the field  
of international cooperation.

This paper focuses on development of in-
ternationalization strategy on international co- 
operation for promotion mutual interest and mo-
bility of student between Italy and Russia. To da- 
te, Italy is one of the most important partners 
of the Russian Federation in Europe, which esta-
blished and developed intensive interaction in al-
most all directions. 

In the late nineties, some European univer- 
sities, in reaction to globalization, took a new 
approach to internationalizing their institutions. 
The traditional form of internationalization ba- 
sed mainly on student mobility and reciprocal 
exchanges had become outdated. It is no longer 
satisfying the students’ needs to acquire the ne- 
cessary skills to function and prosper in a glo-
balized context. Employers, multinationals, and 
small and medium enterprises started seeking 
multilingual candidates able to function in an in- 
tercultural environment. In addition to the new 
global context, the institutional rationales for 
international mobility have changed in the last  
20 years. In the United States, and in other En-
glish-speaking countries such as Australia, high- 
er education has also become a market that at- 
tracts degree-seeking students from other count-
ries. In Europe, the interest in higher education 
has only recently begun to move from a focus 
on mobility and cooperation programs to other 
forms of internationalization, motivated among 
others by a need to increase the number of in-
ternational fee-paying students. This change has 
been assisted by the actions of the Bologna pro- 
cess (The Council of Europe, 2010) and the Lis- 
bon Convention (The Council of Europe /  
UNESCO, 2002), both aimed at building a com-
petitive knowledge society.

In this context, the issue of the internatio-
nalization of the Italian university has gradually 
attracted attention by university managers, and, 
more recently it has become a priority of policy  
makers. Globalization as an objective factor 
in the development of national economy and 
social sphere largely determines if not unity, 
but the common approaches to solving similar 
problems, the degree of application of which 
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depends on the capabilities of specific countries, 
economies and institutions. In addition, external 
“global” mechanisms/scenarios of development 
in a sphere can significantly affect selection  
of priorities in national decisions.

In the field of international education such 
common solutions include the use of the inter-
nationalization strategy — the consistent deve- 
lopment of the international potential of Nati-
onal High School, intensive capacity — country 
presence in the international educational space:  
politically, financially and institutionally effec-
tive use of cross-border education

The main targets of the Russian Federation 
with regard to the development of international 
education identified in the “Concept of export  
of educational services of the Russian Federa-
tion”, developed in the framework of the Fede-
ral Program of the Development of Education  
in 2010, and development of double degree pro- 
grams is part of the objectives stated in the Con-
cept.

Although a lot of work has been done to-
wards Joints and Double degree programs the 
development of a more or less acceptable to ma-
ny European universities structural models of do-
uble degree programs (joint degrees) was, and 
still remains one of the most difficult problems 
which still awaits solution. This particular work 
contributes to the global picture of the state-of- 
art of double degree programs by analyzing the 
situation in Russia and Italy and providing re-
commendation for an Italian-Russian double de-
gree program.

II. EVALUATION AND INTERPRETA-
TION

DDP in Russia and survey discussion
International cooperation is one of the top 

priorities of the Ministry of Education and Sci- 
ence, as it allow integration into the world edu- 
cational space, improve the competitiveness of 
Russian education on the international market 
of educational services; provide overcoming iso- 
lationism Russian education system, openness 
of the education system to the global market kno- 
wledge, technology, talents; Russian internatio-
nal recognition of educational programs and Rus- 
sian documents on education; increasing the at- 
tractiveness for foreign nationals training in Rus- 
sian institutions of vocational education; enrich- 

ment of the national education system bringing 
foreign educational programs and innovative te-
chnologies and intellectual potential of the best 
foreign universities; promotion of technological 
and organizational Russian educational standards 
in the country and abroad by training specialists 
in these countries, including the teaching pro-
fessions, and by supporting activities abroad 
Russian educational institutions, as well as tea- 
chers and researchers — representatives of Rus- 
sian institutions of vocational education; integ-
ration of Russian higher education in addressing 
the global challenges of providing continuing 
education. 

Improving the conditions for inclusion of stu-
dents (pupils) Russian educational institutions 
in the international community to ensure the ad- 
aptation of students (pupils), graduates of the 
Russian educational institutions to global chal- 
lenges, their involvement in international excha- 
nges and programs; increase the level of educa- 
tional, occupational and social mobility, compe-
tence and competitiveness.

Thanks to international programs, such as 
Tempus, Erasmus Mundus, the mobility figures 
are improving. This is supported by the deve-
lopment of joint programs with EU universities. 

Formation and development of double deg-
ree programs (DDP) in Russia can be roughly 
divided into three stages. First stage: 1990–2000. 
Establishment of a market economy in Russia. 
New market demands. Appearance of the first 
double degree programs in Russia. Second stage: 
2000–2010. Expanding distribution territory 
of double degree programs. The emergence 
of transnational projects working with double 
degree programs. Russia’s joining to the Bolog-
na club. Third stage: 2010–2020. Differentiati-
on of Russian Universities: competitive support 
of 57 innovative universities, the creation of fe- 
deral universities, and competitive selection of re-
search universities. Completion of the formation 
of a two-level education system. According to 
IBF International Consulting report there are 
239 double degree programs at 74 universities 
in Russia, conducted with the participation of 
European universities. 

As part of the study interviews were con-
ducted with the representatives of 20 Russian 
Universities to identify the main factors moti-
vating participation in the DDP. On each indi- 
cator derived from interactive interviews asses- 
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sment exhibited on a scale of 1 to 10 points. To- 
tal mean score for each sub-criteria expert gro-up 
indicators are calculated as the arithmetic ave-
rage of scores for each expert, rounded to the ne-
arest whole number by mathematical rounding 
rules. The final numerical score for each sub-
criteria groups of indicators calculated as the 
arithmetic mean of the scores of all respondents 
who participated in the interview, rounded to the 
nearest whole number by mathematical round-
ing rules.

In the course of the interviews and analysis 
of the information received, it became clear that 
we are talking about a few important factors 
(Figure 1).

Those asked pointed out that having a DDP 
as an indicator of heightening competitiveness  
is the main motive. Interviewee’s are consider-
ing DDPs primarily as an opportunity to enhan-
ce the reputation of the university, not only in Ru- 
ssia but also in the world, increasing the skills  
of their teachers, conducting joint research and 
by an introduction to the new European system  
of knowledge assessment and quality manage-
ment.

Interviews conducted with top managers and 
university administrators allow saying that the 
spread of personal motives of respondents are 
extremely large. Representatives of all schools 
surveyed stressed that from the beginning they 
did not expect any significant financial benefits 
from working with foreign partners. At the same  

time recognized the importance of obtaining 
grants, sponsorship fees, salary increases for te- 
achers and administrators of joint programs. 
Russian partners are aware of the fact that the 
development of double degree program will ne-
ed to find ways to finance them, and the best 
that they can count on — gradually reach the 
breakeven point. 

The creation and implementation of double 
degree programs Russian universities and its  
European partners are facing a number of chal-
lenges. Interview respondents indicated that the 
main difficulties in the establishment and imp-
lementation of such programs were and are lack 
of foreign language knowledge by teachers and 
students in Russia, lack of financial resources  
of the university, lack of experience in estab- 
lishing such cooperation, communication prob-
lems and legislative and fiscal problems (Figu- 
re 2).

DDP in Italy and survey discussion
Rank high on the international market of 

educational services was and is one of the im-
portant challenges facing the Italian higher edu-
cation system with focusing attention on inter-
university cooperation and the award of joint 
(double) degrees.

Implementation of this task is facilitated by 
the rapid development of joint international edu-
cational projects (for example, Franco-Italian 
University and the German-Italian University). 

Fig. 1. Motivations for universities to participate in the DDP
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During the last years, with the introduction  
of “contract system” among faculty members  
in the Italian universities increased the number  
of foreign teachers. At the same time increased  
the number of Italian students studying abroad. 
This was greatly impacted by the active parti- 
cipation of Italy in international mobility prog-
rams “Erasmus Mundus”, “Socrates”, “Tempus”.

By introducing new instruments, such as (ac- 
cording to provisions in Ministerial Regulation 
no. 509/99) the possibility to award joint deg-
rees with foreign universities; the recognition  
of foreign study periods, credits and qualifica- 
tions for the purposes of allowing to pursue fur- 
ther studies; the obligatory study of a another lan-
guage of the European Union and the awarding 
of credits therefore; the possibility to sit the fi-
nal degree examination in a foreign language; 
the generalized introduction of the Diploma Sup- 
plement, it were allowed to promote and enhan-
ce the activities of Italian universities on the in-
ternational area. 

The chance to exploit synergies between uni-
versities to enrich the programs on offer has been 
grasped by many universities. Many Universities 
launched the joint and double degree programs.

According to CIMEAPROJOINT Database 
there are 460 joint and double degree programs 
in Italy, 395 is recorded as double degree pro-
grams, 38 as joint degree programs and 27 is for 
multiply degree.

As part of this study interviews were con- 
ducted with the representatives of Italian Uni- 

versities to identify the main factors motivating 
participation in the DDP with Russia. Sent que-
stionnaires covered 16 Italian universities.

Interviews conducted with managers and ad- 
ministrators of universities showed the willing-
ness to cooperate with Russian Universities on 
 the topic of DDP. None of them currently has 
DDP with Russian University, only one has DDP 
in the field of International Relations and Eu-
ropean Studies with the Moscow State Institute 
of International Relations. But almost half of re- 
spondents answered that they have ongoing bi-
lateral agreements with Russian Universities.

Representatives of all schools surveyed stres- 
sed that Joint programs, including double degre- 
es, are one of the key points of the internatio- 
nalization strategy of their Universities. As for 
main motivation for DDP majority all of res-
pondents mentioned the strong relationship bet-
ween the two institutions that wish to establish 
together the project and the professional compe-
tences of the people involved in the project. 
Moreover it has been said that joint programs  
lead to development of interdisciplinary and fle-
xible curricula, usable on the world labour mar-
ket and provide added value both for students  
(i. e. long time abroad with intercultural exposu-
re, acquisition of “soft skills” and language im-
provement; taking advantage of different ways  
of learning; find new academic programs) and  
for the university (creating stronger and more  
stable academic connections with partner univer-
sities; recruiting best student with language pro- 

Fig. 2. Major obstacles for universities to participate in the DDP
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ficiency and excellent academic results; com-
petitiveness of the academic offer). Finally, de-
velopment of joint programs might have bet-
ter opportunities for financing and fundraising  
(i. e. International programs, National Ministri-
es, industry). All respondents marked out the 
language of instruction as the major obstacle  
in development of double degrees between HEI 
from Russian Federation and Italy, along with 
differences between higher education systems, 
such as the use of ECTS, length of study pro-
grams, prerequisites for acceding to first, se-
cond and third level of higher education and vi- 
sa requirements. But one of the interviewee em-
phasized that there are a lot of different problem 
while setting up such programs, but one should  
be used to work positively with counterpart  
in order to solve them efficiently.

III. RESULTS

Appreciating the potential importance of co-
operation between higher education institutions, 
particularly in relation to joint curricula, aca- 
demic mobility schemes, integrated programs 
of study, seeing it as a powerful tool to ensure 
the attractiveness of European education and 
its competitiveness, the authors of the Bologna 
Declaration proclaimed the importance of giv-
ing a European dimension to this cooperation. 
The documents on the results of the meeting 
of European Ministers of Education in 2001 in 
Prague, this task is specified in the form of a call 
for the development of inter-university programs 
leading to double degrees (diplomas).

Double degree programs are found in a varie-
ty of subject areas, but they are the most widely 
received in economics, business education, law, 
management and engineering education. Such 
programs also widely represented in the areas  
of knowledge related to the science of society 
and languages.

The Majority of double degree programs 
are presented at the master’s and doctoral levels;  
to a smaller extent — at the level of bachelor. 
Most programs grew out of the bilateral coope-
ration between universities, although there are 
examples of multilateral programs.

Establishment of double degree programs 
in European universities in recent years has ac- 
celerated due to increased support from the in-
ternational educational community. However,  

their development is accompanied by a variety 
of problems which are often resulting of short-
coming of comparability requirements of the va-
rious European educational structures.

The most important among these problems 
are:

— Financing of training;
— Recognition of double degrees;
— Quality assurance and control;
— Management efficiency;
— Synchronizing movement of students  

in universities in different countries.
Awarding joint (double) degrees in Europe 

today is governed mainly by inter-university ag-
reements, rather than by the legislative tools at 
higher levels. This is due to no national legislati-
on recognizing double, and in some cases — jo-
int diplomas. 

The most difficult issue for the dissemination 
of joint or double degrees is the need to broaden 
the base of their funding. Such programs are 
more costly due to the built-in mobility. It sho-
uld be noted that the practice has spread, when 
these higher costs are born by the members of 
the network, or even students. However, it is cle-
ar that in the first case it is possible to expect 
reduction of incentives for universities in such 
programs. And the second — the aggravation of 
inequality among students for which such prog-
rams will be available, depending on the extent 
of their financial solvency.

The ways to solve this problem include the 
following: 

— To increase partnerships and funding so-
urces at the European and national levels; 

— To finance programs also from business 
side; 

— Targeted redirection of funds for financial 
support for joint programs and double degree 
programs, which provide planned mobility (as 
opposed to support mobility in general).

By joining to the Bologna Declaration, Rus- 
sia has made a serious commitment to the inte-
gration to the European higher education, but the- 
re are still serious differences in training prog-
rams in terms of timing, load volumes, methods 
of teaching and orientation programs on the re-
sult.

In Russia the Lisbon Convention in 1997 
“On the Recognition of Qualifications in High- 
er Education”, which was signed by 40 Europe-
an countries is in effect. And every country that  



ВЕСТНИК ЮРГТУ (НПИ).   2016. № 1ISSN 2075-2067

132

signed the treaty, obliged to recognize all the do-
cuments on education in other countries (if there 
is no significant difference in education). All EU 
countries recognize each other’s programs, how-
ever, Russia is not among them.

In all the basic documents of the Bologna 
Process the main vector of development of hig- 
her education programs, including programs of  
double and joint degrees, defined as “the harmo- 
nization of their architecture” (Bologna and Sor-
bonne Declaration) by all countries through three 
cycles of higher education (bachelor — mas 
ter — doctors).

Basic requirements for the qualifications 
of the three cycles are formulated in the so-cal- 
led Dublin descriptors and the European Quali-
fications Framework. 

Knowledge on the first cycle characterized 
by novelty and innovation and includes a critical 
understanding of theories and principles, skills 
and innovation in addressing complex and un-
predictable problems in a particular field of stu-
dy.

Second cycle assumes presence of highly 
specialized knowledge, including the most ad-
vanced knowledge in the field of study; critical 
thinking about knowledge in this and related 
fields; ability to solve problems in the field of 
research; create new knowledge and integrate 
knowledge from different fields. As practice 
shows, on this cycle profiles observed a greater 
variety of programs than in the first cycle, as 
second cycle involves specialized knowledge 
and skills.

Third cycle assumes presence of the most 
advanced knowledge in the field of study and 
related areas; the most advanced specialized 
skills and techniques, including synthesis and  
evaluation, required to solve the fundamental 
problems in the field of research and of inno-
vation, and the ability to reinterpret existing kno-
wledge and practices in the professional field; 
demonstrate authority, innovation, autonomy, ac- 
ademic and professional integrity and commit- 
ment to the development of new ideas or proce-
sses.

When designing educational programs of all 
cycles, these general requirements are necessarily 
considered. Thus the basic requirement for the 
formation programs of all three cycles — the 
 definition of learning outcomes, which is not  
only based on the opinion of the representatives  

of the academic community, but also employers. 
Only in this case, program goals and objectives 
are reasonable and the program itself will meet  
the requirements for training programs with 
modern systems of quality assurance. Combi- 
ne the two components — academic and profes-
sional, allowing more adequately determine and 
shape the content of educational programs.

In other words, program development does 
not begin with the establishment of the number 
of hours, and with the definition of the subject 
areas to be included in the program and are 
determined on the basis of learning outcomes.

Next we calculate credits as required by the 
European Credit Transfer System (ECTS), which 
is used to ensure comparability of programs and 
the academic and labor mobility of citizens, as 
well as a real mechanism to measure the comp-
lexity of programs. Currently, adopted at the Eu- 
ropean level “cost” of one academic year is eq- 
ual to 60 credit units. Credits are allocated to 
all educational components of a study program 
(such as modules, courses, placements, disser-
tation work, etc.) and reflect the quantity of work 
each component requires in relation to the total 
quantity of work necessary to complete a full 
year of study in the program considered.

Joint educational programs are formed on 
the same principles. As mentioned above, in most 
cases, such programs are implemented within 
the interuniversity agreements on the basis of 
jointly developed and implemented integrated 
curricula. The latter represent a collection of mo-
dules/courses offered by universities to students 
participating in joint program. In this part of the 
module should be mandatory in the development 
of the partner universities, and they are offset 
through the European Credit Transfer System 
(ECTS).

Joint programs based on the synergy of the 
unique experience of each University allow the  
development of programs aimed at forming par-
ticular groups of competencies that complement 
each other. In this case too narrow specialization 
of each partner also counterproductive, because 
it hinders the cooperation of teachers.

When planning and implementing programs 
of joint/double degree special focus should be 
on quality assurance in terms of its compliance 
with national procedures specific to each of the 
parties or with international organizations. One 
method is to assess the quality assurance of pro- 
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grams by internal or external experts (university 
professors, partners or representatives of the 
accrediting agencies). Integral part of the quality 
assurance system is the assessment of the 
program by teachers and students.

As one of the conclusions can be stated that 
the double degrees are usually awarded after  
a training program that meets all or at least most  
of the following characteristics:

— Programs are created and approved jointly 
by several institutions of higher education;

— Students from each university are part of 
the training in other universities;

— Study plans of participating universities 
are comparable in duration;

— Terms of training and passed exams at 
the partner universities are recognized fully and 
automatically;

— University teachers also participate in tra- 
ining in Partner University within a jointly deve-
loped curriculum and create a joint commission 
on enrollment and defense;

— After completing the full program, stu-
dents receive diploma of each of the participa- 
ting universities;

— Co-financing of the program should be 
also from the business side.

IV. CONCLUSION

With the development of globalization and 
internationalization of the economy and busi- 
ness, higher education faced new purpose — the 
training of professionals who can work effecti- 
vely in a changing global market. Internationa- 
lization of education have different objectives, 
including diversification and growth of revenu- 
es through attracting foreign students to pay tui- 
tion; expansion of curricula and the training of the- 
ir students in foreign partner universities; regi-
onal network of high school for the effective use 
of its resources; improve the quality of education 
and research through the participation of stud-
ents and teachers in the international process 
of knowledge sharing, etc. The development of 
international interuniversity cooperation allows 
organizing joint research projects, exchange pro- 
grams for students and teachers, special prog-
rams for foreign students.

For European universities one of the main 
priorities in the creation of programs with Rus- 
sian university is entering new markets of edu- 

cation, attracting new strong students, strength- 
ening their positions and recognition of diplo-
mas in the labor market in Russia, creating more 
favorable conditions for the teachers and rese-
archers and strengthening the international com-
petitiveness of the university. 

For Russian universities one of the first pri- 
orities of creating programs with foreign uni-
versities, especially double degree programs is 
the ability of the international recognition of the- 
ir diplomas, strengthening their academic poten-
tial through interaction with foreign universiti-
es, improving the quality and competitiveness, 
creating new conditions for the development of 
academic staff and student learning, strengthen-
ing competitiveness creating prerequisites for  
the export of educational services. Existing expe- 
rience shows the effectiveness of the formation 
within the universities stipulated by double deg-
ree programs due to involving direct internatio-
nal cooperation in a wide range of students, 
teachers and administrators. Factors benefiting 
students’ participation include mastering their 
future profession, getting rich socio-cultural ex-
perience, getting greater guarantees of future 
professional demand in Russia, Europe and the 
world. 

For Russian HEI it is one of the main chan- 
nels of entry into the network of the world’s le- 
ading universities and regular cooperation with 
them to ensure real integration of Russian uni- 
versities in the international area of higher edu-
cation and at the same time their modernization. 

As was shown in the work, creating a double 
degree program is a complicated process requi-
red coordination of many issues, but this is one 
of major tasks of the internationalization strate-
gy of the universities, both in Russia and Italy.

For Russia and Italy the cooperation in the 
field of education is a strategic policy. In order 
to develop further co-operation, traditional ties 
between Russia and Italy should be broaden 
and deepen in the in the field of education, 
standardization and harmonization of curricula, 
teaching methods and development double deg-
ree programs. For that reasons language training 
in Russian universities should be strengthen, 
both among students and teachers, along with 
the strengthening the potential of establishing 
such cooperation.

To see the positive effects of this cooperati-
on it is necessary to support cooperation at all  



ВЕСТНИК ЮРГТУ (НПИ).   2016. № 1ISSN 2075-2067

134

possible levels by State as well as by business 
stakeholders
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